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PEER OBSERVATION: A POWERFUL TOOL
FOR ENGLISH LANGUAGE TEACHERS
IN CONTINUOUS PROFESSIONAL DEVELOPMENT

As the field of language teaching changes rapidly the language teachers require regular
opportunities to develop themselves professionally. Constant emergence of new learning methods
and educational technologies encourage teachers to search for effective ways in their continuous
professional development. Continuous professional development (CPD) is an important part
of ongoing teacher education and professional growth. One of the most common forms of continuous
professional development is peer observation. For teachers it is important to get constructive feedback
and support from their peers in order to improve teaching quality. Peer observation is a powerful
tool to help teachers share best teaching practices among colleagues. Observing and being observed
encourage teachers to learn from each other, develop a more reflective approach to their teaching,
improve their learning and teaching practice, spread a spirit of collegiality and provide mutual
support. The article explores the literature related to peer observation to develop a theoretical
understanding of the term “peer observation”, describes the benefits and the stages of implementing
peer observation in an educational process. This process combines the following guidelines
recommended to assist in peer observation: 1) observation should have a focus, 2) observers should
use specific procedures; 3) observation should involve: a pre-observation discussion, observation
of the lesson and a post-observation reflection. The article highlights the importance of peer
observation in the field of language teaching and suggests the ways how to carry it effectively. The
findings can be used in the field of English language teaching to organize regular peer support for
novice and experienced teachers as a part of teachers’ continuous professional development.
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Introduction. The process of teaching today
is a process of lifelong learning and development
[10, p. 2]. It is often said that the best teachers are
those that do not stop learning. Teaching English
today stresses the need for the lifelong development
of teachers.” Teacher development is the process
of becoming the best teacher one is able to be,
a process that can be started but never finished” [15].
Continuous Professional development (CPD) is
not a new phenomenon and describes a process
of “continual intellectual, experiential, and attitudinal
growth of teachers ... it suggests that teachers
should continue to develop in the use, change,
and application of their profession” [9, p. 250].
As the field of language teaching changes rapidly
both as a profession and trends with respect to new
educational paradigms and institutions, it faces new
challenges as a result of changes in students’ needs.
Consequently, the language teachers require regular
opportunities to develop themselves professionally
[17]. Teachers should constantly be in search
of improving and extending their skills, be aware
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of the need to change, reflect on their own teaching
for a better learning outcomes. This can be achieved
through a variety of professional development
activities such as workshops, seminars, webinars,
conferences, training events, classroom or peer
observations.

The insights into the latest research. Peer
observation is one of the most common forms
of continuous professional development and a means
to help teachers share best teaching practices among
colleagues. “Itinvolvesteachers observingeachother’s
practice and learning from one another, focusing on
teacher’s individual needs and the opportunity to both
learn from other’s practice and offer constructive
feedback to peers. Peer observation aims to support
the sharing of practice and builds self-awareness
about the impact of one’s teaching practice in order to
affect others.” [20, p. 8]. Many research studies speak
to the effectiveness of the process of peer observation.
Murray [10] discusses the benefits of peer observation
in empowering teachers through their professional
development. Hammersly-Fletcher and Orsmond [6]
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write how to deliver the peer observation process
effectively to reap all the benefits and state that peer
observation should have clear goals. Jack C. Richards
describes peer observation “as an opportunity for
teachers to develop a critically reflective stance to
their own teaching” [13].

The purpose of the article. Within the scope
of this paper, we focus on peer observation for
language teachers as a powerful tool for continuous
professional development and a valuable strategy
of improving the quality of teaching and learning.
“Peer can be any colleague willing to support
you. It’s a two-way process that can benefit both
the observer and the teacher being observed, with
the goal of improving learning and teaching” [19].
Observation provides an opportunity for both novice
and experienced teachers though an experienced
teacher is likely to have different needs and priorities
than a teacher who is just starting. Observing another
teacher may also trigger reflections about one’s own
teaching, provides a chance to see how others teach,
get feedback on one’s teaching and discover effective
teaching strategies that the observer has never tried.
It is understood that observing other teachers to learn
about their approaches will provide significant insights
into one’s own growth as a teacher [2]. For the teacher
being observed, it allows them to gather data about
classroom processes from a new perspective, which
they may use to modify their teaching practices [13].
Therefore, a key component of the peer observation
process is the opportunity for mutual benefit.

The main layout. The purpose of the observation
is to collect information that later could be used in
a post- observation reflection. “Normally you should
focus on only one or two aspects of the lesson since
you cannot focus on too many things at the same time”
[13]. In developing goals for the peer observation,
a variety of different aspects of the lessons can be
identified for observation and collecting information
on. These could include:

1. Lesson structure — the entry,
and closure of the lesson.

2. Classroom management strategies- setting up
groups, seating arrangements, maintaining order.

3. Types of teaching activities- whole-class
activities, pair and group work, individual activities.

4. Teacher’s use of materials- use of textbooks
and other resources.

5. Teacher’s time management- distribution
of time to different activities during the lesson.

6. Students’ use of language- use of the mother
tongue during class, problems with grammar or
pronunciation.

structuring

7. Students’ performance and time-on-tasks —
what strategies and procedures students employ in
completing a task, to which extent students were
actively involved during a task.

8. Teacher’s use of language- use of instructional
language, explanations of grammar and vocabulary,
the types of questions teachers asked during a lesson,
feedback techniques.

9. Classroom interaction- student-to-student talk,
questioning behaviour, teacher- student and student
interaction patterns during a lesson.

10.New teaching activity- class performance
during a new teaching activity

11. Group work- the dynamics of group activities.

Peer observation may involve the teacher:

— Being observed

— Observing others

— Observing him/herself via filming or evidence
collection

— Team teaching (which involves switching
the observer/observed role during a class/ series
of classes

— A combination of all of these [21]

Choosing an Observer

“Teachers who are committed to the teaching
profession and interested in their professional
development should be willing to allow other peers to
observe their teaching and also be ready for their peer’s
teaching” [12]. The relationship between the observer
and the observee is the key to a successful observation
of teaching. Studies of peer observation suggest that
“colleagues who respect and trust each other can be
invaluable in helping improve each other’s teaching”
[8, p.68]. The following aspects may be considered
important when choosing an observer:

1. Knowledge of the teaching context (classroom,
online, seminar, etc.)

2. Familiarity with a subject area (the observer
should understand the basic concept of the class
they enter into). This can be provided in the pre-
observation meeting.

3. Knowledge of teaching techniques suitable to
the teaching context.

4. Ability to provide constructive feedback to
the observee.

Peer observation may be implemented in
a variety of ways depending on the needs and goals
of the teachers. The key goal of observation is to learn
from the experience of observation [13]. To achieve
it, the observer needs to know that the process of peer
observation involves the following stages:

— Pre-observation discussion of the
and focus of observation

lesson
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— Observation of the lesson

— Post-observation reflection on the lesson,
learning points and action plans

Pre-observation discussion. Before observation
two teachers, the observer and the observed meet to
discuss the class to be observed, the material being
taught, class participation and intended outcomes for
the lesson. The aim of pre-observation discussion for
the observer is to learn more about the class and for
the observed to identify a focus for the observation.
The more specific the observed teacher can be,
the more useful information the observer is likely to
provide [14]. The observer and the observee decide
on observation procedures and arrange a schedule for
observations. Pre-observation meeting also provides
an opportunity to know beforehand the culture
and expected problems in the classroom which really
helps to reflect on expected events [13].

Observation of the Lesson. The observer
conducts the observation using the procedures agreed
during the pre-observation discussion. Donelly
[4] recommends informing the students about
the observation in advance and assuring them that

the purpose is to assist teacher’s professional skills
and not to evaluate the students. Beigy and Woodin [1]
suggest that introducing the observer and explaining
their role will help mitigate any tension and allow
the lesson to unfold as naturally as possible. The
observer should focus on student’s motivation,
listening, understanding and learning.

Post-observation reflection. Richards& Lockhart
suggest that teachers meet as soon as possible after
the observation in order to debrief [13]. The goal is
to reconstruct and analyze one’s teaching context
and performance to identify teaching strength
and areas for improvement. Reflection is a vital
part of learning and studies show that the most
effective peer observations involve self-reflection on
the part of both the observer and the observee. This
reflective practice “involves the process of teaching
and the thinking behind it, rather than simply
evaluating the teaching itself.” The feedback should
generally be an affirming and encouraging process [6].
The table below provides the example of reflective
questions following the observation. They are based
on “Learning by doing” by Graham Gibbs [5].

Reflective questions for the teacher
being observed

Reflective questions for the observer

What happened? What did I see?
What was I thinking and feeling? What did I hear?
What did I do well? What questions occurred to me about what I observed?

How do I know this?

What evidence do I have?

What could I do even better?

How does the evidence relate to the observation focus?

What can I do to find out more about my areas for
development?

What did I learn for the observation?

What do I feel my next steps could be?

Based on the evidence, what constructive suggestions for
changes could I make?

Procedures of peer observation

Inordertomake peerobservation effective, it should
be decided how to make a record of the information.
Depending on the purpose of the observation Jack
C. Richards suggests the following procedures
for peer observation: written narrative, field notes
and checklists [13].

Written narrative provides an account of the main
structure and development of the lesson, the strategies
and techniques used by the teacher, how the teacher
implemented or departed from his or her lesson plan.
The account should contain as much information
as possible but should not contain any evaluation
of the lesson. One more method of recording the peer
observation is ethnography-style observation. This
type of observation records factual descriptions
of what the teacher is doing and what the students
are doing. The aim is to gather as many details as
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possible during the observation, but not to make any
judgements or comments. It is a good way of staying
neutral and allows to talk about specific choices
the teacher made during the lesson. The following
questions are adapted from Chism [3] and can help
focus the written narrative by being utilized in
particular moment in time:

— What is the teacher speaking about?

— What specific comments are being made?
(Student &Teacher)

— What types of questions are being asked?

(Student &Teacher)
— How are classroom learning activities
organized?

— What is the level of student interaction?

— What teaching strategies are being used?

Field notes are brief descriptions in note form
of key events during the lesson. It is an informal way
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of taking notes of the key activities that occur during
the lesson and a flexible way of observing it.

Checklists are a systematic way of collecting
information on specific aspects of a lesson. It is
a useful, quick recording method of noting identified
teaching and learning techniques. It may involve
a list of all the different roles a teacher takes during
the lesson, from presenter to facilitator to assessor [11].
Some teacher education programs offer checklists for
observation but it is often difficult to find specific
checklists for subject areas, such as second language
teaching. However, some specific things that one can
look for observing may include the following:

— Does the teacher have a lesson plan?

— How does the teacher start the lesson?

— What interaction does the teacher establish with
the students?

— Are students engaged?

— At what level and in what ways?

— How does the teacher structure an activity? Are
the instructions given in English or the learners’ L1?

— How does the teacher maintain and adjust
the course when unexpected events happened?

— How does the teacher close the lesson?

— What does the class tell you about the teacher’s
philosophy and educational goals?

Using video camera to carry out a peer observation
can be an effective way of recording the information,
as the recording can form the basis of a powerful
discussion and reflection. Watching recording many
times helps to be objective for both the observer
and the teacher being observed. It may be a good idea
to sit down together to watch the video to make sure
that the analysis of what has been filmed is impartial.
This type of observation is good for a focus on:

— class dynamics, student participation, teacher
attention

— teacher talk (questioning, language grading,
amount and purpose of teacher talk)

— instruction-giving

— response times allowed to students

— paralinguistic features of communication/
interaction

Benefits of peer observation

Scholars have suggested a number of benefits
of the peer observation process both for the observer
and the teacher being observed. Peer observation can:

— boost confidence and support the sharing
of ideas and expertise among teachers

— encourage reflection and honest conversation
with trusted colleagues

— provide anew way of developing self-awareness
of one’s own teaching

— work alongside other forms of professional
development

— develop communication skills and help to
reflect on teaching and student learning

— prevent teachers from becoming
and teaching from becoming routine

“Peer observation provides an opportunity to
open up the doors and reveal what is taking place on
everyday basis. Opening up the classroom through
peer observation also gave confidence to some
teachers. This confidence stemmed from confirmation
that what they were doing was acceptable” [16].

Conclusions. Peer observation plays a valuable
role in the English language classroom, since it has
immediate practical benefits for novice as well as
experienced teachers. It should be approached as
a regular opportunity for teachers to collaborate
for each other’s benefit. It helps teachers develop
a deeper understanding of themselves as teachers
and be better prepared to make decisions about their
own teaching. Learning through peer observation
is an important part in teaching. By observing
new methods and strategies from other colleague
teachers you reflect on and identify the strength
and weakness of your teaching methods. Peer
observation is an effective strategy in developing
teachers’ professional competencies. Feedback from
peer observations is an effective way for providing
teachers with the information they need about their
classroom behaviour and it can help them in their
continuous professional development. It is a powerful
tool in higher education to help teachers improve their
teaching quality.

isolated
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Cabar C. 1. BBAEMOBIJBIITYBAHHS 3AHSITh — MOTYKHUM IHCTPYMEHT
BE3MEPEPBHOI'O ITPO®ECIMHOIO PO3BUTKY BUKJIAJJAYA AHIUIIICHKOI MOBU

Besnepeperuii npogecitinuil po36umox — ye axiciuuil CKiaoOHUK NOCMIHO20 HAGYAHHSL MA NPOQYecitinoco
3pocmanns guxaadada. OcKinbku cepa GUKNAOAHHS [HO3EMHUX MO8 WGUOKO 3MIHIOEMbCS, GUKLA0AYI
nompeOyomy  pecyIApHUX MONCIUBOCMEN Osl C8020 NPOQpecilino2o po3sumky. 3pocmaioui eumocu 00
npoghecopcrKO-6UKIAOAYLKO20 CKAADY MA PiBHS KOMNEMEHMHOCI, AKI N08 A3aHI 3 NOSBOI0 HOBUX MemOodi8
HABYAHMHS, BUMALAIOMb 3ANPOBAONHCEHHSA O0OAMKOBUX POPM NPOGECTTiHO20 PO3GUMK) BUKIAOAYIE MA NOULYKY
epexmusnux 3acodie nidGUUeHHsT SKOCMI HABYAAbHO20 npoyecy. Bzaemosiosioysanns samsme € 00HI€0
3 hopm 630EMOHABUANHS, AKA CHPUSE NIOSUWEHHIO PIGHS NPOECTiHUX HABUKIG, AKWO iT 6UKOPUCMO8Y8AMU
5K THCMPYMeHm niOMpUMKU ma po36UMKY NPOecopcvKo-6UKIAOAYbKO20 CKAADY. [ UKAA0A4i6 KpUMuyHoO
BANCIUBUM € KOHCIMPYKMUBHUL 360POMHIU 36 130K MA 83AEMOOONOMO2A 3 MEMOI0 800CKOHANEHHS AKOCHI
BUKNAOAHHS MA 8UBYEHHsl D0CBI0Y Konee. Bzaemosiosioyeanus 3anams 3a0X04ye HABYAMUCH O0UH 8 0OOHO2O,
po3zsusamu pehekcusHutl nioxio wooo UKIAOAHHS, 00CKOHAIO8AMU MemOoOU SUKIAOAHHS MA PO36USAMU
0yx KoaecianbHocmi ma 63aemooonomozu. Memowo cmammi € KpumuuHull auaniz ma 3Micm mepmiHy
«83a€M08i06i0y8anHa 3aHAmMbY. Onucylomsca nepesazu GUKOPUCMAHHA Md emanu npoyecy 6i08i0y8aHHs
3aHAMb MA NPONOHYIOMbCS eHEKMUSHT MemoOU iX NpoeedeHHs: Ollsl GUKAAOAYIE AH2TUCbKOI MOBU 3aK1A0I8
suwoi oceimu. Ilooaromvcs pexomenoayii w000 3abe3neyeHHs SKICHO20 Npoyecy B3AEMOB8I08I0VE8AHHA!
1) nassuicmo uimxoi’ memu, 2) dompumanus 8ionogionux npoyedyp, 3) 0ompumanHs 6i0N0BIOHUX emanie
V nposedeHHi: a) 002060peHHsT Neped NPOGEOCHHIM 3aHAMms, 0) CNOCMEPEeXCeHHs. Ni0 YAacC 3aHAMMSL,
8) perexcis ma 360pomuill 368’30k nicia 3auamms. Pesynemamu oocniosicenusn mooxcna suxopucmosysamu
6 cghepi BUKIAOANHS THO3EMHUX MO8 6 CucCmeMi 8Uuujoi oceimu Oas CNPUSHH NPOYECiiHOMY CHAHOBIEHHIO
ma 3pOCMAanHIo BUKIAOAYIS.

Knrouosi cnosa : 63aemo6iosioysanns 3anamo, besnepepsHull Npogpeciinull po3eumox, 63a4EMONIOMPUMKA,
HABYAHHS 8NPOO0BIHC HCUMMS, CNOCEPI2ay, CHOCMEPENCYBAHUIL.
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